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Gen er a l  com m en t s 

 

This was the second October series for WEC01. I t  was also the first  t im e all 
four I AL units were sat  in the sam e series. The ent ry for this series 
dem onst rated significant  growth with the ent ry on WEC01 m ore than 
doubling from  the October 2016 ser ies.  
 

The perform ance on the m ult iple choice sect ion was in line with previous 
January series and June series. Quest ion 9 also perform ed well although 
Students did less well on quest ion 10.  
 
Overall,  students were typically able to achieve m arks on each quest ion. I n 
the supported m ult iple choice sect ion students were usually able to pick up 
at  least  a couple of m arks for either definit ions/  explanat ions or ident ify ing 
the correct  key with som e explanat ion.  
 
On the data response sect ion quest ion 9 was m ore popular than quest ion 
10. Students at tem pt ing quest ion 9 outperform ed those at tem pt ing 
quest ion 10.  
 
Diagram m at ic analysis on the work from  the bet ter students achieving the 
higher grades was accurate and was integrated with their writ ten analysis. 
They would not  only draw the diagram  accurately but  write about  what  they 
learn from  it  in their  writ ten explanat ion. This enabled them  to consistent ly 
achieve within the top level.  
 
There were a significant  num ber of superior responses which scored very 
high m arks, part icular ly in the supported choice sect ion of the paper and 
the 6 and 4 m ark quest ions on the data response. A greater num ber of 
students also perform ed well on the 10 m ark quest ions as m ore at tem pted 
evaluat ion. The 14 m ark parts on quest ion 9 seem ed bet ter form ed with 
m ore at tem pt ing evaluat ion points and developing analysis.  
 
Most  students were able to com plete the paper in the t im e available though 
som e st ruggled to develop their answers for quest ions requir ing evaluat ion.  
 
However it  was unusual for m e to see unfinished or br ief responses as t im e 
m anagem ent  clear ly seem s to be im proving. I t  is im portant  that  students 
pract ise the unit  1 papers under t im ed condit ions to st rengthen exam  skills. 
The perform ance on individual quest ions is considered in the next  sect ion of 
the report .  The feedback on quest ions shows how quest ions were well 
answered and how to im prove further. 
 

 
Su p p or t ed  Mu l t ip le  Ch o ice 

 

Most  students at tem pted all quest ions and typically achieved som e m arks 
on each. Perform ance on the supported m ult iple choice quest ions was 
broadly in line with previous ser ies. Those students achieving the top grade 
were able to use relevant  diagram s to support  their  answers and the writ ten 
responses were able to define effect ively and explain the correct  key.  
 

 



The key way all learners at  every grade were able to access m arks was 
being able to define the m ain concept (s)  in the quest ion (awarded 1 or 2 
m arks) .  Those that  went  on to apply appropriate econom ic theory and 
analysis (usually awarded up to 2 m arks)  were those able to achieve the 
higher grades. 
 
I t  is possible to achieve the full 3 explanat ion m arks even when an incorrect  
opt ion is selected. I t  was very rare this series to find a box not  com plete 
and very rare was the let ter in the box different  to the answer being 
just ified.  
 
Som e students gained m arks by using the reject ion technique. Up to 3 
m arks are available for successfully elim inat ing 3 incorrect  opt ions 
(provided that  three separate reasons are offered) . To achieve reject ion 
m arks it  requires students to explicit ly state the opt ion key being rejected 
and then to offer an appropriate explanat ion as to why it  is wrong. I t  is rare 
for students to fail to ident ify the incorrect  opt ion key and so the exam iner 
m ay not  be aware that  the reject ion technique is being offered. A significant  
num ber were using the reject ion m ark to achieve their last  m ark on these 
quest ions. When reject ing it  is im portant  that  students explain why it  is not  
the correct  answer.  
 
The m ark schem e offers guidance on how to reject  incorrect  opt ions. 
Note it  is perfect ly acceptable to use a com binat ion of techniques for 
secur ing the 3 explanat ion m arks, for exam ple, explaining the correct  
answer, diagram m at ic analysis and elim inat ing one or m ore incorrect  
answers. 
 
Sect ion  B:  d at a r esp on se q u est ion s 

 

The data response quest ions have a substant ial weight ing for evaluat ion 
m arks (16 out  of 48 m arks) . Consequent ly, it  is v ital that  students m ake 
evaluat ive com m ents when required by the quest ion. The 14 m ark quest ion 
com prises 6 evaluat ion m arks and a 10 m ark quest ion com prises 4 
evaluat ion m arks. To achieve the higher levels they will need to not  only 
ident ify evaluat ive points but  develop them  to explain their point . To reach 
level 3 these points m ust  be less generic and m ore in the context  of the 
quest ion. There was a significant  im provem ent  in the num bers evaluat ing. 
 
Approxim ately two thirds of students selected quest ion 9. Students 
at tem pt ing this quest ion tended to outperform  those at tem pt ing quest ion 
10. This was due to bet ter perform ance in quest ion 9 on the longer 10 and 
14 m ark quest ions.  
 
Quest ion 9 related to cinem as and film s. I t  focused on the New Zealand film  
indust ry and cinem as in I ndia.  
 
Quest ion 10 related to food m arkets. I t  looked at  the potato harvest ,  the 
m ovem ent  towards junk food and the agricultural labour m arket . Students 
perform ed well on the sm aller 6 and 4 m ark quest ions but  found the larger 
14 m ark quest ions m ore challenging.  
 

 



Sp eci f i c com m en t s 

 

Qu est ion  1  

 
The quest ion looked at  the product ion possibilit y front ier and factors that  
would shift  it  inwards. I t  was com m on for students to be able to achieve 3 
or 4 m arks on this quest ion. Most  students defined product ion possibilit y 
front iers accurately with nearly all m aking reference to both the not ion of 
the m axim um  possible output  and using all available resources. The 
m ajority ident ified the correct  key. Many students out lined that  the 
earthquake would dest roy factor ies and m achines so would shift  the PPF 
inwards but  did not  explain why. Those that  were able to explain that  the 
earthquake reduced product ive potent ial by dest roying the capital used to 
produce goods and services. I t  was com m on for students to reject  why each 
of the other keys would lead to either the PPF shift ing outwards or 
m ovem ents along the curve. 
 
Qu est ion  2  

 

The quest ion looked at  one of the disadvantages of the free m arket  
econom y in term s of m arket  failure. Nearly all defined the free m arket  
econom y as one where decisions are m ade by the price m echanism . The 
key was that  they needed to look at  the over provision of goods for exam ple 
due to the m arket  not  taking account  of external costs. Many looked at  
goods being underprovided through ignoring external benefit s or public 
goods being underprovided due to the free r ider problem . The bet ter 
responses included a relevant  diagram . A num ber of students rejected 
alternat ive responses for exam ple explaining that  governm ent  intervent ion 
creates a net  welfare loss which is governm ent  failure. Others rejected C 
and D and linking to how these are the r ice m echanism  funct ioning 
proper ly. 
 
Qu est ion  3   

 

Most  were able to offer the form ula or define incom e elast icit y of dem and. 
Most  then showed that  10 x 0.9 =  9 to prove B correct . I t  was com m on for 
students to ident ify each of the goods as norm al goods. Com m only students 
rejected an alternat ive response. For A m ost  explained that  it  is a 16%  
increase not  decrease. C was rejected by also saying that  as a norm al good 
the quant it y dem anded would increase not  decrease. D was often rejected 
with reference to the fact  it  is a 2.3%  increase not  23% . 
 
 
 
 
 
 
 
 
 
 
 

 



Qu est ion  4  

 

I t  is st ill surprising the num ber of students who redraw the diagram  to show 
the effect  of the indirect  tax. Students only need to annotate the diagram  
that  has been drawn on the exam  paper. Most  shifted the supply curve 
correct ly to the left  and the vast  m ajorit y drew the parallel shift  to 
represent  the specific tax. Knowledge m arks were often at tem pted in 
defining indirect  tax as an expenditure tax, a specific tax which is a set  
am ount  and producer or consum er surplus. I t  is im portant  to note that  you 
will not  be able to access the full range of m arks for j ust  defining term s. 
Key is that  it  is proven that  consum er and producer surplus will fall.  
Showing the change in consum er surplus or producer surplus could be 
achieved by either showing the original and new surplus or the change in 
surplus. 
 
Qu est ion  5  

 

This was a quest ion that  was challenging for som e but  different iated well.  A 
grade students often achieved full m arks but  those working at  the E grade 
st ruggled to pick up m ore than one m ark. Most  could ident ify D as the 
correct  answer but  m any found it  m ore challenging to explain why it  was 
correct . Bet ter responses were able to ident ify that  the under-provision 
cam e from  the fact  lighthouses were a public good with the features of  
non-excludabilit y and non- r ivalry. A grade students were able to explain the 
free r ider effect  and how pr ivate sector firm s cannot  generate profit  as 
consum ers will be able to sue the good without  paying. I t  would be useful 
for cent res to give students advice to explain why a num ber of com m on 
exam ples are public goods. I t  seem s m any were not  aware that  lighthouses 
are an exam ple of a public good. 
 
 
Qu est ion  6  

 

This quest ion on cross elast icity of dem and saw students typically perform  
well.  Most  could accurately state the form ula or definit ion of cross elast icity 
of dem and. Most  could explain that  a posit ive cross elast icity m eans it  is a 
subst itute. Most  showed the fact  that  an increase in the pr ice of a bus 
journey would see people increase their  dem and for taxi journeys. An 
alternat ive explanat ion was that  both types of j ourneys m et  the sam e need 
for the custom ers. Many successfully rejected alternat ives.  A and D were 
often rejected explaining why they would be com plem ents with a negat ive 
cross elast icit y of dem and. C was less com m only rejected but  where it  was 
it  related to the goods being unrelated with an XED of zero.   
 
 
 
 
 
 
 
 
 

 



Qu est ion  7  

 

Again it  was com m on for students to redraw the diagram  rather than 
annotat ing to illust rate key points such as the change in unem ploym ent . 
The reason this is such a problem  is that  it  is not  an efficient  use of t im e 
and m ay see students st ruggle to com plete the paper. This quest ion on an 
increase in a m inim um  wage saw m ost  perform  well.  Most  students were 
able to define the m inim um  wage and ident ify the correct  key in term s of 
the increase in unem ploym ent . One of the m ost  efficient  ways to show that  
unem ploym ent  was higher was to annotate the original and new level of 
unem ploym ent  on the diagram  or to show the change in unem ploym ent  in a 
sim ilar way. I t  is worth students rem em bering that  the m ovem ent  along the 
labour dem and curve is a cont ract ion of dem and and along the labour 
supply curve is an extension of supply. 
 
 
Qu est ion  8  

 

The specificat ion clearly ident ifies excessive adm inist rat ion and storage 
costs as exam ples of governm ent  failure. Most  could define governm ent  
failure as where governm ent  intervent ion leads to a net  welfare loss. Many 
others successfully explained how alternat ives were signs of the success of 
the stabilisat ion policies. The bet ter students were able to relate to the fact  
buffer stock often results in large quant it ies of a crop needing to be stored 
at  great  expense and how these costs m ay exceed any benefits of buffer 
stock. 
 
Qu est ion  9 ( a)  

 

A num ber of students looked at  the im pact  of an increase in dem and for 
film s on the film  indust ry rather than the labour m arket  for actors. This 
m eant  they st ruggled to access m any m arks at  all.  I t  was im portant  on the 
diagram  that  it  referred to wages and not  j ust  pr ices.  
 
The m ajority did relate the im pact  of the increase in dem and for film s on 
the labour m arket  and accessed m arks in the following ways. Most  ident ified 
that  the dem and for labour was derived from  the dem and for film s so as 
dem and for film s r ises the dem and for labour increases also. Many were 
able to use the data explicit ly to say that  revenue im proves for the film  
indust ry by $3.2 billion.  
 
Labour m arket  diagram s were awarded m arks for the correct  shift  to the 
r ight  of dem and and for the original and new equilibr ium . 
 
 
 
 
 
 
 
 
 

 



Qu est ion  9 ( b )  

 

Students perform ed very well on this quest ion. Half of the m arks were 
awarded for defining posit ive and norm at ive statem ents. The vast  m ajor ity 
referr ing to value judgem ents when defining norm at ive statem ents. 
Definit ions of posit ive statem ents referred to the abilit y to test  as t rue of 
false and the fact  it  is value free. Most  were able to pick up the rem aining 
two m arks for exam ple of posit ive and norm at ive statem ents. Norm at ive 
statem ents were m ost  com m only ident ified in term s of m ult iplex cinem a 
prices being unfair  as a value judgem ent . I n this instance students were 
awarded for reference to posit ive statem ents within Ext ract  1. 
 
Qu est ion  9 ( c)  

 

The perform ance on this quest ion was good. Most  could define external 
benefits accurately and ident ify exam ples from  the Ext ract  in term s of the 
addit ional tourists that  benefit  third part ies such as hotels and at t ract ions. 
Often they also referred to the governm ent  benefit ing from  increased tax 
revenue. To evaluate m any looked at  possible external costs, such as 
tourists lit ter ing or dam aging the environm ent  or the dam age caused by 
aeroplanes flying people to the count ry. The best  responses took this point  
about  t ravelling to the count ry and m ade the point  that  the rem ote nature 
of New Zealand suggests significant  air  m iles being needed leading to 
greater environm ental dam age.  I t  was leasing the num ber able to achieve 
well by offer ing evaluat ion and the num ber developing responses in the 
context  of New Zealand to achieve level 3. 
 
Qu est ion  9 ( d )  

 

This quest ion on m axim um  price was well at tem pted on the whole. Many 
students could offer a standard analysis of how a m axim um  pr ice will cause 
a cont ract ion of supply but  extension in dem and and ult im ately leading to 
excess dem and or a shortage. Many successfully used the diagram  to 
illust rate the im pact .  Where students were able to m ove this from  a Level 2 
to Level 3 they specifically related to how this would im pact  the cinem as in 
I ndia. They referred to the previous equilibr ium  price of Rs300 and the new 
m axim um  price of Rs120. Often this was done on the diagram  and rewarded 
as applicat ion. Many referred to how the cinem as are often running at  50%  
capacity.  Evaluat ion looked com m only at  how revenue is often generated in 
other ways than just  through t icket  sales. Others linked to the significance 
of the m agnitude. Others linked to the difficult ies in enforcing the m axim um  
price. Cent res would be encouraged to look at  m axim um  and m inim um  
prices and buffer stock and em phasising the difference between them  is 
im portant  as m any inaccurately drew m axim um  price above the equilibr ium  
price like you would draw the ceiling price in buffer stock. 
 
 
 
 
 
 
 

 



Qu est ion  9 ( e)  

 

Students perform ed well on this quest ion. Students understand how 
subsidies will affect  cinem as in I ndia. I t  was pleasing that  so m any did draw 
a diagram  as indicated in the quest ion. Level 2 responses tended to get  the 
correct  m ovem ent  in supply and the lowering or pr ice and increased 
quant it y. Those that  showed the cost  of the subsidy to the governm ent  or 
the producer and consum er subsidy were able to access level 3. Nearly all 
do now define subsidy and link to the lowering of the costs of product ion. 
The best  responses were able to focus on cinem as in I ndia and looked at  
the affordabilit y im proving. Students perform ing bet ter also com m ented on 
the qualit y of the facilit ies im proving. Bet ter work also looked at  how 
Bollywood and the wider econom y would benefit .  Evaluat ion was com m only 
offered looking at  m agnitude of the subsidies offered, the significant  delays 
before benefit s occur and well as opportunity costs of any subsidy.  
 
Qu est ion  1 0  ( a)  

 

Students did well in explaining why pr ices increased by up to 50% . Most  
students referred to the weather, flooding and potato disease. They were 
also able to draw accurately a diagram  with supply shift ing to the left .  
 
Qu est ion  1 0  ( b )  

 

Students perform ed well here typically defining pr ice elast ic and price 
inelast ic. Most  looked at  addict ion to junk food and how people will not  
respond to the change in pr ice and therefore m aking it  inelast ic. Weaker 
students were m ore likely to offer a generic response without  looking at  
what  we are told about  junk food in the ext ract .  
 
Qu est ion  1 0  ( c)  

 

The quest ion looked at  the im pact  of increased consum pt ion of junk food 
and needed students to focus on external costs.  Most  accurately defined 
external costs and som e m arket  failure. Where students did best  they 
looked at  how it  could cause obesity leading to health costs and the third 
part ies in term s of tax payers incurr ing the costs. Absenteeism  linked to 
health problem s was also com m only pulled out  from  the Ext ract . Equally 
m any looked at  addit ional revenue and profit s for junk food m anufacturers 
and associated em ploym ent . Evaluat ion looked at  issues around m agnitude, 
diff iculty in m easuring external costs and how these costs are often long 
run.  Rem em ber that  when the quest ion directs students to external costs 
these should be discussed but  other econom ic effects should and can also 
be considered. 
 
 
 
 
 
 
 
 

 



Qu est ion  1 0  ( d )  

 

The quest ion required students to exam ine causes of the increase in 
agricultural wages. With such quest ions it  is im portant  that  the Ext ract  is 
used. A num ber just  speculated without  reference to the US agr icultural 
m arket . For exam ple saying that  it  could have been the im posit ion of a 
m inim um  wage. Most  were able to ident ify that  there is falling supply of 
labour in the labour m arket . They also looked at  how the dem and would 
cont ract . Most  looked at  the supply of labour from  Mexico and the 
st rengthening US econom y m aking other opt ions m ore at t ract ive and 
available. Also m any looked at  how low unem ploym ent  generally would 
m ean higher wages need to be offered. Bet ter responses effect ively used a 
diagram  in their  analysis to show how this would cause wages to r ise. The 
evaluat ion was less com m only offered or well developed but  when it  was it  
looked at  how current  polit ical events m ay exacerbate the problem . They 
often looked at  how it  m ight  be a short  term  issue. Magnitude was also 
looked at  for exam ple the num ber of m igrants m ay suggest  whether this is 
an im portant  factor. 
 
Qu est ion  1 0  ( e)  

 

As has been a problem  previously when asked to discuss a num ber of 
m easures students do not  give enough detail about  how the m easures they 
do select  will help increase the supply of agricultural workers. There was a 
lot  of superficial work where the policy was ident ified and it  looked at  how 
this helps increase supply but  m ore developm ent  of how it  helps and the 
relat ive m erits and problem s of the policy would help students to develop 
responses. A num ber of policies were ident ified within the passage including 
providing accom m odat ion, allowing work perm its, offer ing m edical benefit  
and providing t raining.  
 
Pap er  su m m ar y  

 

Based on their perform ance on this paper, students are offered the 
following advice:  
 

Sect ion  A:  su p p o r t ed  m u l t ip le  ch o ice 

 

•  Define accurately the key econom ic term (s)  used in each quest ion. 
•  Be prepared to annotate the diagram s presented in the quest ions.  
•  When diagram s are provided avoid wast ing t im e by redrawing the 

diagram  from  scratch. 
•  Be prepared to draw diagram s when relevant  to the quest ion and 

m ake sure these are proper ly labelled and explained in the text .  
•  Always refer to the inform at ion provided, for exam ple give the exact  

figures for elast icity.  
•  When annotat ing diagram s it  is im portant  that  each curve and new 

equilibr ium  is labelled. 
•  Make sure 'value is added' to answers which use the reject ion 

m ethod. Do not  sim ply state that  a part icular opt ion is incorrect  
without  explaining why this is the case. 

 



•  There was confusion over goods being over-provided with students 
frequent ly m aking reference to external benefit s and public goods 
which in fact  would be underprovided.  

•  Students need to be able to ident ify exam ples of public goods and be 
able to explain how they are non-excludable and non- r ival. Students 
perform ed poorly on this topic in this paper. 

•  Governm ent  failure lists clearly in the specificat ion exam ples. I t  is 
im portant  they can ident ify these exam ples as governm ent  failure.   

 
 
Sect ion  B:  d at a r esp on se 

 

•  Focus on developing econom ic analysis in the high m ark base 
quest ions. Quite often students m oved from  definit ions and a brief 
explanat ion of an econom ic issue st raight  into evaluat ion. This was 
evident  in 14 m ark quest ions. Econom ic analysis typically involves 
explaining the sequence of events leading up to a part icular outcom e. 

•  Where students are asked to refer to a concept  in a quest ion it  is 
im portant  they do not  just  define it  but  at tem pt  to use it  to analyse 
and evaluate.  

•  Where diagram s are requested these should be drawn as they will be 
well rewarded-  do be careful with the accuracy of these.  

•  Students need to consider the m ark allocat ions where 14 m arks are 
available 6 m arks will be for evaluat ion and students should be 
encouraged to develop two in detail or  offer 3 with som e 
developm ent . Sim ilar ly a 10 m arker will require 2 evaluat ion points 
for 4 m arks. 

•  When explaining why statem ents are norm at ive do not  link to 
opinions but  to value judgem ents.  

•  I f asked to refer specifically to t it les it  is im portant  that  students do 
so.  

•  For labour m arket  diagram s there is a need to label the y axis wages 
and not  pr ice. 

•  When drawing diagram s to show m axim um  pr ice it  is im portant  that  
the m axim um  pr ice is drawn below the equilibr ium  price. Som e seem  
to confuse the m axim um  pr ice and draw it  above like the ceiling price 
in buffer stock.  

•  When asked to look at  a num ber of m easures it  is im portant  that  
each m easure is developed in detail to look at  how the m easure 
would work and how it  would help achieve the object ives. I t  is also 
im portant  to consider the associated problem s of the m easure. 
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